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Gossey Lane Academy- Pupil premium strategy 
statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Gossey Lane  

Number of pupils in school  198 

Proportion (%) of pupil premium eligible pupils  

Academic years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

September 2021- 
September 2024 

Date this statement was published 1st November 2021 

Date on which it will be reviewed July 2023 

Statement authorised by Ashley Winters  

Pupil premium lead Sarah Amin 

Governor lead  Wendy Carter   

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £126,673 

Recovery premium funding allocation this academic year £13,485 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£140,158 
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Part A: Pupil premium strategy plan 

Statement of intent: 

• Our objective is to ensure the gap between pupils who are eligible for pupil 
premium funding when compared to those who are non-pupil premium nationally, 
is narrowing.  

• Our expectations are high for all pupils. We do not equate deprivation and chal-
lenge with low ability. 

• Not all pupils who qualify for free school meals (FSM) are socially disadvantaged 
and not all socially disadvantaged pupils qualify, or are registered for, FSM. We, 
therefore, focus on the needs and levels of progress of all pupils. 

• All teaching and learning strategies are designed to meet the needs of individuals 
and groups. Additional support is integrated into the teaching and learning pro-
gramme. 

• Research, trialling and self-evaluation are used in order to allocate the funding to 
activities that are most likely to have an impact on achievement. 

• In providing support, we will not socially isolate pupils. Therefore, it is likely that all 
groups receiving additional support will be a mix of FSM and non-FSM pupils. 

The impact of our pupil premium plan for 2021-2022 is detailed on the school’s website.  

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Lack of reading mileage  

2 Pupils on entry to school arrive well below expectations with limited vocabulary 

3 Many parents find it hard to provide support for their child’s learning at 
home.  

4 There is a higher rate of persistent absence and late arrivals amongst 
disadvantaged children. 

5 In the wake of the Covid pandemic, PP children have been adversely affected 
by two national lockdowns compared to their non PP peers.  

6 Many of our pupils do not have opportunities to develop wider skills to support 
their personal development  
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Intended outcomes- 2022-2023  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

 At least 72% of PP pupils to reach a GLD at 
the end of 2023. 

 

Consistent high quality provision.   

High expectations.  

Robust assessment procedures to ensure 
gaps are closed quickly  

Targeted interventions for pupils falling 
behind (SALT/Reading and OT)  

At least 75% of Year 1 complete the phonics 
programme at the end of 2023. 

High expectations across all groups of 
learners.  

Consistently good quality teaching across all 
groups.  

Robust tracking procedures ensures rapid 
progress.   

At least 85% of pupils achieving pass in 
phonics test.   

Eradicate gap between pp and non pp . 

121 tuition for vulnerable groups.   

Effective home support and homework. 

Daily pinnie time  

Daily reading for lowest 20% readers.   

Raise standards by the end of Key stage 
1 in RWM at least NA.  

Disadvantaged Pupils to achieve 65% 
ARE in Reading, writing and Maths. 

Good quality whole class reading 

Regular story time  

Diagnostic information from tests used to 
inform planning  

Daily reading for bottom 20% of readers.  

Daily number bond work. 

Scaffolding for good handwriting.  

Staff to visit other good local schools.   

Raise standards by the end of Key stage 
2 in RWM.   

At least 65% disadvantaged Pupils to 
achieve ARE in Reading, writing and 
Maths. 

Daily focus on vocabulary in reading.  

Small, targeted groups in Reading. 

Daily basic skills work to improve fluency.  

Regular opportunities for pupils to write and 
apply their basic skills.  

Disadvantaged pupils make good progress 
from PAG that is at least in line with the 
progress of national non disadvantaged 
pupils.  

Robust tracking of children’s progress and 
reports to parents.  

Regular quality 121 feedback to each child 
on their performance.  

 

PA to be below 8% 

Attendance overall to be at 96% 

Gap eradicated for disadvantaged and 
non-disadvantaged. 

Attendance lead to work closely with all 
stakeholders  

WAS to be used to support spotlight 
process  

Early help for children and families with 
additional needs  
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Raise standards across the school and 
diminish the gap between the disadvantaged 
and non-disadvantaged by improving the 
pupils’ learning behaviours.  

Explicit teaching of the school values and 
the linked learning behaviours  

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 46,719 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Ensure there is a 
good model is in 
place for the teaching 
of phonics.  

 

 

Education Endowment Fund 
suggests gains of +5 months by 
using a good phonic method. Last 
year we successfully raised 
attainment to 85% which is above 
national standards despite the 
pandemic. 

1, 2, 3  

Ensure the Early 
reading leader is 
supported effectively 
to manage the quality 
of provision in 
phonics daily.  

Education Endowment Fund 
suggests gains of +5 months by 
using a good phonic method. Last 
year we successfully raised 
attainment to 85% which is above 
national standards. 

1, 2, 3  

CPD focused around 
the effective delivery 
of reading across 
school. Weekly focus 
on vocabulary in 
lessons.   

The EEF suggest that teaching 
reading comprehension strategies 
will add +6 months of additional 
learning. The focus will be on 
inference and deduction and 
vocabulary acquisition.  

 

1, 2, 3, 5 

Refine homework 
processes and ensure 
all parents are 
engaging. Where this 
is not the case the 
Senior Learning 
Mentor will intervene.  

The EEF suggests that parental 
engagement will add +4 months of 
learning.  

1, 2, 3, 5  

All children in Year 5 
and 6 to receive 121 
assertive mentoring 
(feedback) with the 
class teacher. 

EEF suggests that feedback can add 
+6 months of additional learning.  

1, 2, 3, 4, 5  

Whole school focus 
on improving writing 
standards through 
CPD opportunities.  

The EEF states good teaching is the 
most important lever schools have 
for disadvantaged pupils.  

1, 2, 3, 5 
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Whole school focus 
on developing Oracy 
across the school.  

The EEF suggests that oral 
language interventions can add up 
to 6+ learning. 

1, 2, 3, 5 

Bespoke CPD for 
teachers/Visits to 
other schools.   

The EEF states that spending on 
improving teaching might include 
professional development.  

1, 2, 3, 5 

Purchase quality 
reading books and 
resources for children 
in KS1 to support 
their reading at home.  

The children at Gossey Lane lack 
reading mileage. With quality books 
to take home, disadvantaged pupils 
will have access to a range of 
literature at home.  

1 

The MAT have joined 
the maths hub to help 
develop maths 
problem solving and 
reasoning. Focus is 
on two layers: 

Maths mastery  

Mastering number  

The EEF states good teaching is the 
most important lever schools have 
for disadvantaged pupils. 

2, 3, 5  

Implement a whole 
school approach to 
teaching spelling 
across KS2 through 
the Ruth Miskin 
programme  

The EEF has produced a evidenced 
based approach to the teaching of 
literacy across KS2. They have 
provided 7 recommendations. 

“Consider the types of spelling error 
pupils are making to identify appropriate 
strategies for improving pupils’ spelling. 
Explicitly teach spellings and provide 
pupils with extensive opportunities to 
practice them. Pupils should also 
practise sentence combining and other 
sentence construction techniques”.  

1, 2, 3, 5  

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £46719 

Activity Evidence that supports this 
approach 

 

Challenge 
number(s) 
addressed 

Teaching assistants 
to support small 
groups through pre 
tutoring and daily 121 
reading.  

The EEF suggests that using a 
teaching assistant for interventions 
can add +4 months of additional 
learning.  

1, 2, 3, 5 
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After school/before 
school boosters for 
targeted children.   

EEF suggests that small group 
tuition can add +4 months of 
additional learning. 

1, 2, 3, 4, 5  

Teaching assistants 
to support pupils in 
class to make good 
progress.  

The EEF suggest that using a 
teaching assistant for interventions 
can add +4 months of additional 
learning. 

1, 2, 3, 5  

Deliver small group 
SALT sessions 
through WELCOMM 

The EEF suggests that oral 
language interventions can add up 
to 6+ learning.  

1, 2, 3, 5 

There will be daily 
small group reading 
interventions in Year 
6 with a focus on 
application of reading 
skills in a test context. 

EEF suggests that small group 
tuition can add +4 months of 
additional learning.  

1, 2, 3, 5 

Small group before 
and after school 
tuition will be  

EEF suggests that small group 
tuition can add +4 months of 
additional learning. It also states that 
extending school time can add an 
additional 3+ of learning.  

1, 2, 3, 5 

Additional teacher in 
Year 6 (7.5 hours per 
week) 

EEF states that reducing class sizes 
can add +2 months of learning.  

1, 2, 3, 5  

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £46720 

Activity 

 

Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Attendance leader 
tracking the attendance 
of children and working 
in partnership with 
WAS.  

 

Despite the pandemic, attendance 
levels for year ending at lockdown 
Jan  2021: 94.5%  This is 5.35% 
above national for same period as 
a result of the work of the attendance 
lead.  

 

4 

The school to buy in the 
services of WAS to 
support the spotlight 
process.  

Despite the pandemic, attendance 
levels for year ending at lockdown 
Jan  2021: 94.5%  This is 5.35% 
above national for same period as 
a result of the work of the attendance 
lead.  

4 
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Family Support Advisor 
to provide Early help 

Parental engagement has a positive 
impact on average of 4 months’ 
additional progress. It is crucial to 
consider how to engage with all parents 
to avoid widening attainment gaps. 

4 

FSA to provide 121 
mentoring for children 
with SEMH  

Social and emotional learning 
approaches have a positive impact, on 
average, of 4 months’ additional 
progress in academic outcomes over 
the course of an academic year. This 
finding, however, has very low security, 
so schools should be especially careful 
to monitor the efficacy of SEL 
approaches in their settings. 

3, 4, 5  

All staff to teach children 
the school learning 
behaviours and refer to 
them when managing 
the class.  

The EEF document “Improving 
behaviour in Schools” states that 
teaching learning behaviours will reduce 
the need to manage misbehaviour. 
Teachers can provide the conditions for 
learning behaviours to develop by 
ensuring pupils can access the 
curriculum, engage with lesson content 
and participate in their learning. 
Teachers should encourage pupils to be 
self-reflective of their own behaviours. 

1, 2, 3, 5  

Implement behaviour 
interventions to reduce 
incidents at lunchtime.   

The EEF states that both targeted 
interventions and universal approaches 
have positive overall effects (+ 
4 months). Schools should consider the 
appropriate combination of behaviour 
approaches to reduce overall disruption 
and provide tailored support where 
required. 

5 

All staff to take a 
proactive approach to 
anti bullying through 
implementation of 
evidenced KIVA 
programme  

The EEF states that both targeted 
interventions and universal approaches 
can have positive overall effects adding 
4 months of additional learning.  

6 

Buy into the Music 
service to enable 
children an opportunity 
to develop singing skills, 
learn an instrument in 
Year 4 and for the 
development of a choir.  

The EEF states that participation in Arts 
can add +3 months of learning to core 
subjects.  

6 

 

 

Total budgeted cost: £140,158  
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year. 

Our internal assessments during 2020/21 suggested that the progress of disadvantaged pupils 

was improving. Despite being on track during the first year 2020-21 the outcomes we aimed to 

achieve for 2021-22 were not fully realised. Attainment for disadvantaged in 2020-21 

demonstrated that there remained a gap when compared to Non PP nationally most notably in 

writing and maths. 

For 2021-2022, at the end of KS1, there is no gap in attainment between school pupil premium 

and all children nationally in RWM. Gossey Lane PP children attained 75%, 67% and 67% in 

RWM respectively. When this is compared to non pupil premium children nationally, Gossey lane 

is in line with national for reading and close to national for writing. The widest gap is in maths 

which is -12%. 

At the end of KS2, PP children attained 67%, 50% and 44% in RWM respectively. This is above 

national in reading and slightly below in writing when compared with PP children nationally.  In 

maths the gap is widest at -12%. However, when comparing the performance of PP children to 

non-pupil premium children nationally across all subjects, the gap is wider and is well below their 

non PP peers.  

Our assessment of the reasons for these outcomes’ points primarily to Covid-19 impact, which 

disrupted all our subject areas to varying degrees. As evidenced in schools across the country, 

school closure was most detrimental to our disadvantaged pupils, and they were not able to 

benefit from our pupil premium funded improvements to teaching and targeted interventions to 

the degree we had intended. The impact was mitigated by our resolution to maintain a high-

quality curriculum, including during periods of partial closure, which was aided by use of online 

resources such as those provided by Oak National Academy and a blend of other approaches. 

Gossey Lane has also struggled with staff movement over the past two years, with only 23% staff 

stability over this time. Once school fully reopened (2021-2022) the ongoing impact of covid 

continued to affect achievement. 

Overall attendance in 2020/21 was similar to the preceding years 2018/19 which was 94.66% see 

below 
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Whole School attendance                                             Disadvantaged pupils 

     

 Sept 2020- Dec 
2020 

 

March 2021-
July 2021 

Sept 2021- 
July 2022 

Disadvantaged 
pupils 

Sept 2021 -July 
2022 

Gossey 
Lane 

94.55% 93.2% 92.29% 91.12% 

National 
average 

89.2% 88.7% (March - 

May figure) 

  

difference +5.35% 

 

+4.5%   

authorised 
absence 

2.9% 4.9% 5.48% 5.76% 

PA 15.38% 20.59% 19.54% 23.91% 

When all pupils were expected to attend school Sept 2021- July 2022, absence among 

disadvantaged pupils was slightly higher than their peers ( by 0.28)  and persistent absence 

4.37%% higher. These gaps are larger than in previous years, which is why attendance is a focus 

of our current plan.  Three pupils with high level SEN (all awaiting transfer to Special school) 

have completed part time education throughout the year Sept 2021- July 2022, agreed by BCC 

and parents as a transitional strategy. 

Our assessments and observations indicated that pupil behaviour, wellbeing and mental health 

were significantly impacted last year, primarily due to COVID-19-related issues. The impact was 

particularly acute for disadvantaged pupils. We used pupil premium funding to provide wellbeing 

support for all pupils, and targeted interventions where required. We are building on that 

approach with the activities detailed in this plan. 

 

 

 


