
Impact of PP expenditure for 2021-2022 

Education Endowment Foundation (EEF)  

The EEF is an independent grant-making charity dedicated to breaking the link between family income and educational achievement, ensuring that children 

and young people from all backgrounds can fulfil their potential and make the most of their talents. They fund rigorous evaluations of innovative projects 

aiming to raise pupils’ attainment. They do this to find out what’s most likely to work effectively and cost-effectively, and to put that into action across the 

country. At Gossey Lane Academy, we endeavour to use research findings from the EEF to help prioritise and allocate PP funding. Where the EEF does not 

support the action or intervention with research findings, then previous impact (from prior data) of the intervention or action will be used to inform the 

allocation of funds.  

 

The impact of PP interventions can be seen in the tables below:  

 Attainment at end of Yr.1 July 2022 National Expectation 2019 

Pupil Premium Groups Phonic Screening Check Phonic Screening Check 

All children at Expected at end of Yr.1 82% 82% 

Pupil Premium at Expected at end of Yr.1 80% 76% 

Non Pupil Premium at Expected at end of Yr.1 85% 83% 

 

 Attainment at end of KS1 – Yr.2 (2021/22) National Expectation 2022 

Pupil Premium Groups Reading Writing Maths R W M 

All children at Expected at end of KS1 70% 67% 70% 67 58 68 

Pupil Premium at Expected at end of KS1 73% 64% 64% 62 55 62 

Non Pupil Premium at Expected at end of KS1 68% 68% 74% 78 73 79 

All children Combined Reading, Writing & Maths  67% 54 

Pupil Premium Combined Reading, Writing & Maths 64%  

Non Pupil Premium Combined Reading, Writing & Maths 68%  

   

 Attainment at end of KS2 – Yr.6 (2021/22) National Expectation 2022 

Pupil Premium Groups Reading Writing Maths R W M 

All children at Expected at end of KS2 68% 61% 50% 74 69 71 

Pupil Premium at Expected at end of KS2 67% 50% 44% 62 55 56 

Non Pupil Premium at Expected at end of KS2 70% 80% 60% 80 75 78 

PP average progress scores  +0.7 +0.4 -2.4    

Non PP average progress scores  +3.4 -1.0 -2.5    

All children average progress scores  +1.8 -0.2 -2.5    

All children Combined Reading, Writing & Maths  39% 59% 

Pupil Premium Combined Reading, Writing & Maths 33% 43% 

Non Pupil Premium Combined Reading, Writing & Maths 50% 65% 



 

Gossey PP Progress scores- 3 year trend 

 

 
 

 2019  2020* 2021* 2022 2022 (non 
PP for 
comparison) 

Reading  -2.8 0.2 3.7 +0.9 4.0 

Writing  2.3 -0.4 -0.3 +0.4 2.9 

Maths  -1.3 0.1 1.7 -2.4 1.1  

*Based on TA during two pandemic years  

 

Impact of PP on Attendance  
  This is the overall data with no considerations given to COVID factors which caused some pupils to fall into PA.  
 

2021-2022 

PUPIL PREMIUM 

Whole School 

GLA 

Present 

National Data 
Present R/C: Marks 

Auth. Absent R/C: 

Marks 

Unauth. Absent 

R/C: Marks 

Persistent Absent 

PP Students  90.54% 5.98% 3.48% 30% 

Non PP Students  93.39% 5.25% 1.36% 16.36% 

All Students  92.01% 5.6% 2.39% 22.86% 





 

 

Case Studies to demonstrate PP Impact 

Child A (EYFS) Barriers to learning:  

● Potential SEND needs unrecognised by family. 

● Broken family with parents not communicating. 
● Persistent absence. 

Actions taken:   

● Child A was identified as falling behind in Reading and Writing even after 
intervention at school during afternoon sessions.  

● Child A was invited to attend after school tutoring in a smaller group with a 
focus on Reading and Writing. 

● Daily reading and focused writing support still given during the school day 
through standard intervention.  

● Handwriting intervention daily. 
● Homework activities were always given on paper to ensure the practising of 

basic skills. 
● Small group learning focused by T, to ensure interventions put in place are 

followed through and impacted in reading and writing lessons.  
● SENDCo aware and referral to specialists made.   
● Verbal communications with parent. 

Impact:  
Child A met GLD (achieving his ELG in all 12 areas required). 

Child A made accelerated progress in reading in particular ending the year in a 

phonics group above the expected standard for Reception.   

 

Child B- (KS1) Barriers to learning: 

 
● Child B is a Pupil Premium/Free School meal child. He came into EYFS at a 

very low level and did not meet GLD at the end of Reception. Very good 
attendance but little support with learning at home - illiterate parent. 

● Child B struggled to work independently and often copied other children due 
to lack of confidence. 

 
Actions taken: 
 

● Attended tutoring sessions as part of Covid recovery programme - 15 hours 
per month. 

● Daily reading with TA 
● Daily phonics intervention sessions with TA 
● Paper based homework provided - no internet access at home 

 
Impact: 



 
● Child B passed all end of Key Stage SATs test, achieving a standardised 

score of 100 or above in Reading, Maths and SPAG and his writing was 
moderated to show he is working at ARE. 

● Child B is now working at ARE in Reading, Writing and Maths. 
 

 

 
 

Child C- End of KS2 

Barriers to learning 

● Emotional Health and Wellbeing during lockdown and anxiety surrounding the 

Pandemic and leaving Gossey Lane.  

● Academically: Gaps in knowledge in reasoning skills in Maths, Spelling 

patterns in writing and grammar terminology.  

● Child C was given the diagnosis of ASD in Year 5. Her prior behaviour and 

lack of progress had been an issue impacting on progress over time. 

Actions taken:   

● She attended school during Lockdown. Accessing learning from home and 

her mum's management of behaviour was difficult. She was supported in 

school to access the padlet (remote learning) during the Year 4 and 5 periods 

of lockdown. 

● 121 assertive mentoring sessions each term with a focus upon pastoral and 

academic attainment. 

● Equally, she has attended before and after school tuition and pre-tutoring 

sessions for Grammar, Maths and spelling to help her improve in basic skills 

and pace of learning in class daily.  

● Her FFT targets indicate she was PKS and WTS in KS1 assessments. She 

had remained working towards the expected standard throughout her journey 

in Key Stage 2 in Reading, Writing and Maths.  

● Child’s C self-esteem and emotional wellbeing have always been a focus. 

Child C has received support from the Y6 class teacher and the Learning 

Mentor. The Class Teacher and Inclusion lead liaised with the CAT team and 

mum. She was noticed on early behaviour reports (often having feuds with 

classmates). She attended additional sessions with transition and was visited 

by the CAT team to discuss how she could be supported through the 

transition period. 

Impact:  



● Child C achieved ARE in Writing, Reading (104) and Grammar (102). She fell 

short of reaching ARE in Maths due to her poor reasoning. Her arithmetic 

(paper 1 scores consistently improved (She typically scored below 20/40 and 

consistently scored above 30 in the Summer term.) 

● After receiving support through tuition, confidence and self-esteem had 

improved.  Child C left Gossey Lane with a confident and positive outlook in 

readiness for secondary school, noted by the CAT team on their final visit.  

 

 


